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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name St Joseph’s Catholic Primary 
School, Wetherby 

Number of pupils in school  234 

Proportion (%) of pupil premium eligible pupils 6.4% 

15 Children- 5 SEND children  

3 specific SEND needs 

Academic year/years that our current pupil premium strategy plan 
covers (3 year plans are recommended) 

2021/2022 to  

2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed Termly (full review due July 
2024) 

Statement authorised by Louise Milivojevic 

Pupil premium lead Laura Hemming  

Governor / Trustee lead Mandie Jackson  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £22,830 

Recovery premium funding allocation this academic year £2700 

Pupil premium funding carried forward from previous years (enter £0 
if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, state 
the amount available to your school this academic year 

£25,530 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they face, reach their 

full potential and achieve high attainment across all subject areas. The focus of our pupil premium 

strategy is to support disadvantaged pupils to achieve that goal, including rapid progress for those who 

are already high attainers.  

At the heart of our strategy is our rigorous drive for excellence across the curriculum embedded within a 
bespoke catch-up programme for our children. 

We will use a tiered approached to support the recovery of our Pupil Premium children’s progress and 
attainment directly impacted as a result of school closures caused by COVID-19.  

 

High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged 

pupils require the most support. This is proven to have the greatest impact on closing the attainment gap 

for our disadvantaged children whilst also benefitting the non-disadvantaged pupils in our school. Implicit 

in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will 

be sustained and improved alongside improved and sustained progress for their disadvantaged peers. 

The tiered approach has its foundations set in quality first teaching (QFT) which includes QFT tops ups 
and more specific targeted interventions and wider strategies beyond interventions where needed. 

 (See Appendix 1 for our school’s personalised tiered model). 

 

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic 

assessment, not assumptions about the impact of disadvantage. The approaches we have adopted 

complement each other to help pupils excel. To ensure they are effective we are committed to ensuring 

the following: 

• we act early to intervene at the point need is identified 

• disadvantaged pupils are challenged in the work that they’re set 

• drive excellence in QFT which includes the implementation of strategies developed in targeted 
interventions through a broad and balanced curriculum 

• develop the emotional literacy of disadvantaged children to support their well-being 

• improve outcomes for disadvantaged children in reading, writing and maths 

• raise the standard in children’s speech, communication and oracy skills in order to improve 
phonics, reading and writing progress and attainment 

• raise attainment for disadvantaged children in maths by supporting fluency of key skills 

• further develop the curriculum at St Joseph’s to support our school intent for pupils to active, re-
silient, life-long learners with high aspirations for themselves, their community and God’s world 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge  Detail of challenge  

A Phonics and Reading: 

Lost learning due to whole school closure during the months of March – September 
2020 and January – March 2021. Impact on attainment in phonics and reading. 
Children lost momentum in their practising and applying of skills meaning connections 
between areas of learning were happening at a much slower pace and therefore now 
impacting on progress made – pre covid progress levels were in line with non-pupil 
premium pupils (difference of 0.01). These are now at a 1.3 difference in the rate of 
progress being made by disadvantaged pupils compared with the same time pre-covid.   

 

Possible misconceptions/errors which may have been picked up during home learning 
and less opportunity/expectation to read – progress rate has dropped for disadvantaged 
learners in comparison to non-disadvantaged learners by 0.4 steps due to gaps in 
learning and the foundations in early reading and range of AFs not being regularly prac-
ticed and applied.  

Pre-covid levels:  

Phonics: average of 93%, following school closures this dropped to 76% baseline as-
sessment of the same group who were on track to meet 90% pass in phonics. 

Reading: 87.5% ARE (100% ARE for PP children alone), those working below are dis-
advantaged pupil who are also on the SEND register. Pre-covid, progress for all PP chil-
dren was excellent: average 4.2 steps after 3 terms before school closure in March 
2020. The difference in attainment in reading between disadvantaged and non-disad-
vantaged pupils was 8.6% ARE and progress was 0.3 steps.  

 

Current Picture:  

Disadvantaged Pupils – during the same time period (pre-covid to now): 

There is a difference of 16% attainment in reading for disadvantaged pupils (comparing 
to the same time period in 2019 compared to 2021) and a difference in progress for 
reading of 0.1 points progress. 

In comparison to non-disadvantaged pupils: 

In comparison to non-disadvantaged pupils, there is a 0.7 steps of progress difference 
and attainment there is a difference of 21.2% working at ARE in attainment. 

 

*7 of the 15 disadvantaged children are on the SEN register (2 of these children are 
working on a separate curriculum to their peers) and an additional 2 are currently await-
ing SEN assessment or diagnosis. These children have personalised SEND provision in 
place to support their progress and development. Due to the disadvantaged pupil group 
being a small cohort, each child is worth a greater percentage compared to the large 
‘non-disadvantaged’ pupil group. 

B Writing: 

Lost learning due to whole school closure during the months of March – September 
2020 and January – March 2021. Impact on attainment in Writing. Possible misconcep-
tions/errors which may have been picked up during home learning, lack of editing and 
improving, BEE zone application of skills, spelling and handwriting. Lack of opportuni-
ties to write affected stamina in writing. 

Pre-covid levels:  

Writing 75%, 100% ARE for PP children alone, those working below are SEND and PP 
children. Progress for all PP children was excellent: average 4.0 steps after 3 terms be-
fore school closure in March 2020. The difference in attainment in writing between dis-
advantaged and non-disadvantaged pupils was 16.2% ARE progress was 0.1 steps.  
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Current Picture:  

Disadvantaged Pupils – during the same time period (pre-covid to now): 

There is a difference of 39% in writing attainment for disadvantaged pupils and a differ-
ence in progress for writing of 0.5 steps.  

 

In comparison to Non-disadvantaged pupils:  

In comparison to non-disadvantaged pupils, there is a 1.2 steps of progress difference 
and attainment there is a difference of 42% working at ARE in attainment. 

 

C Maths: 

Lost learning due to whole school closure during the months of March – September 
2020 and January – March 2021. Impact on attainment in Writing. Possible misconcep-
tions/errors which may have been picked up during home learning – progress rate has 
dropped for disadvantaged learners in comparison to non-disadvantaged learners by 1 
half term due to gaps in learning and the foundations of BEE zone/KIRFs not being se-
cure. 

Pre-covid levels:  

Maths 81.2%. 100% ARE for PP children alone, those working below are SEND and PP 
children. Progress for all PP children was excellent: average 4.1 steps after 3 terms be-
fore school closure in March 2020. The difference in attainment in maths between dis-
advantaged and non-disadvantaged pupils was 12.3% ARE progress was matched.  

 

Current Picture:  

Disadvantaged Pupils – during the same time period (pre-covid to now): 

There is a difference of 16.9% in Maths attainment for disadvantaged pupils and a dif-
ference in progress for Maths of 0.4 steps.   

 

In comparison to Non-disadvantaged pupils: 

In comparison to non-disadvantaged pupils, there is a 1.1 steps of progress difference 
and attainment there is a difference of 27.1% working at ARE in attainment.  

 

D The potential ongoing impact on attainment due to individual covid-19 related author-
ised absences. 

Attendance currently at 96.4% (autumn term 2021) compared to 97.5% overall. Previ-
ous attendance levels for pp 94.99% compared to 97.2% overall. Continue to promote 
high attendance and sustain attendance at school 

E The impact of a reduction in social and communication and also moving and handling 
(fine motor) especially for EYFS, KS1 and LKS2 who have had limited social interac-
tions with peers and a wider range of adults beyond their own homes, and a possible 
increase in solitary screen time. 

Evidence in books (writing), observations and assessments in fluency in reading evi-
dence the impact of reduction in using and applying these key skills due to school clo-
sure. Impact on social and emotional interaction PSED (EYFS) 20% working below, 
C&L fine motor 27% working below, Communication 17% working below. 

F Loss of stamina and adjusting back to the high expectations set within school. 

Evidence in books, observations and assessments across the curriculum.  

G Impact on families’ emotional wellbeing through a pandemic. E.g. suffering with be-
reavements, family members being unwell, worry, uncertainty, lack of structure, stimula-
tion and stimulation. 

Increase of 10% of children accessing Catholic Care and Counselling support. 

H Lack of clear expectations, behaviour and boundaries to support effective home learn-
ing- in some cases heightening the child’s personal barriers. 

I Loss of first-hand experiences to enrich children’s exposure to support wellbeing,  

language skills and knowledge of the wider world.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To develop emotional literacy 
skills of PP children. 

 

 

Our children’s emotional Literacy scores will improve and be sustained 
over time.  

 

Barriers to learning will show that interventions and support for emo-
tional literacy are supporting children to engage in school and therefore 
achieve – impact out reading, writing and maths outcomes and pro-
gress made. 

 

Disadvantaged children will be able to articulate with more clarity their 
emotional well-being. Qualitive date from observations and pupil/parent 
surveys. 

 

Disadvantaged children will be more confident to ask for help when 
struggling – lifelong skill and be more resilient socially, emotionally and 
academically. 

 

Increase in the number of disadvantaged children are engaging in ex-
tra curricular activities to support active lifestyles, opportunity and ex-
perience which in turn drives high aspirations longer term.  

To raise the standard in chil-
dren’s speech, communication 
and oracy skills in order to im-
prove phonics, reading and 
writing progress and attain-
ment. 

 

Fidelity to the Sounds Write phonics programme across school, ensur-
ing consistency, pace and depth to learning resulting in attainment out-
comes for disadvantaged children is that of pre-covid levels (93%).  

 

Additional reading support and challenge ensures reading progress 
and attainment outcomes for disadvantaged children that of pre-covid 
levels (disadvantaged and non-disadvantaged pupils’ progress will be 
aligned attainment levels at R: 85-90% ARE, GD 30%)  

 

Additional writing support and challenge ensures writing progress and 
attainment outcomes for disadvantaged children that of pre-covid lev-
els. (Disadvantaged and non-disadvantaged pupils’ progress will be 
aligned attainment levels W: 85%, GD 25-30%.) 

 

Raise attainment for disadvan-
taged children in maths by 
supporting fluency of key 
skills. 

 

All pupil premium children have access to a device at home to access 
the home learning platforms (Mathletics and Timestable rockstars) to 
regularly practice and apply their maths learning.  

 

Children can recall KIRFs (Key Instant Recall Facts) with speed and 
accuracy and apply these across different concepts of maths.  

 

Opportunity to practice skills, coupled with application in maths through 
QFT and targeted interventions ensures maths progress and attain-
ment outcomes for disadvantaged children that of pre-covid levels. 

 

Carefully differentiated QFT ensure challenge and support maximises 
progress and outcomes for disadvantaged. (Disadvantaged and non-
disadvantaged pupils’ progress will be aligned attainment levels M: 85-
90% ARE 30% GD). 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 7,500  

Activity Evidence that supports this 
approach 

Challenge 
addressed 

Purchase of a programme 
to improve listening, narra-
tive and vocabulary skills 
for disadvantaged pupils 
who have relatively low 
spoken language skills. 

Oral language interventions can have a 
positive impact on pupils’ language skills. 
Approaches that focus on speaking, 
listening and a combination of the two show 
positive impacts on attainment: 

Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

 

A, B, E,  

Release time for staff to be 
trained in the delivery of 
Sounds Write Programme 
across school including 
support staff for phonics in-
terventions. Additional staff 
employed to develop staff 
and deliver 12 week inter-
vention in Sounds Write.   

 

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
(though not necessarily comprehension), 
particularly for disadvantaged pupils:  

Phonics | Toolkit Strand | Education Endow-
ment Foundation | EEF 

A 

Purchase intervention kits 
and release time for staff to 
be trained in the delivery of 
these interventions, includ-
ing release time for middle 
leaders to observe and 
mentor. 

 

 

Rationale: many of our disadvantaged chil-
dren have had reduced experiences during 
school closures. Communication has been 
reduced along with regular quality interac-
tions and exposure to language and learning. 

 

Evidence: 

Raw scores in baseline assessments. 

Raw scores in half termly assessments. 

Ongoing daily teacher assessments and in-
teractions. 

 

We referred to the following guidance: 

•  EEF Pupil Premium Guidance 

• EEF communication and language ap-
proaches 

Interactions Speech & Language Therapy 
based on theories and evidence from Hirsch 
1996 

A, B, C, F 

 

 

 

Time for staff to prepare 
parent information evening, 
resources, analysis of par-
ent questionnaires and fol-
low up support. CPD for all 

Parental support improves outcome for pupils 

Parents play a crucial role in supporting their 
children’s learning, and levels of parental en-
gagement are consistently associated with 
better academic outcomes. Evidence from 

A 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
file://///gateway/users$/staff/lmilivojevic/Downloads/Pupil_Premium_Guidance_iPDF.pdf
file://///gateway/users$/staff/lmilivojevic/Downloads/EEF-communication-and-language-approaches.pdf
file://///gateway/users$/staff/lmilivojevic/Downloads/EEF-communication-and-language-approaches.pdf
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staff to ensure reading ap-
proach is consistent across 
school. 

the EEF supports ways we are working with 
parents. We are focused on the four-step ap-
proach. 

• EEF Parental Engagement Guidance 
Report. 

 

Working with Parents to Support Children's 
Learning | EEF (educationendowmentfounda-
tion.org.uk) 

 

 

 

Targeted academic support (for example, tutoring, one-to-one support structured interventions)  

Budgeted cost: £ 17,500 

Activity Evidence that supports this approach Challenge addressed 

Additional phonics 
sessions targeted at 
disadvantaged pupils who 
require further phonics 
support. This will be 
delivered in collaboration 
with our local English hub.   

Phonics approaches have a strong 
evidence base indicating a positive impact 
on pupils, particularly from disadvantaged 
backgrounds. Targeted phonics 
interventions have been shown to be more 
effective when delivered as regular 
sessions over a period up to 12 weeks: 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

By increasing the number of teaching assis-
tants employed, it provides more consistency 
meaning the same teaching assistant stays 
with the same class and children, thus sup-
porting: 

• all classes having TA support for the full 
school week; 

• children’s wellbeing from having the 
same familiar adults with them; 

• consistency in behaviour approaches; 

• consistent support and feedback; 

 

A, F 

Additional staff to deliver 
specific targeted interven-
tions for writing.  

 

Tuition targeted at specific needs and 
knowledge gaps can be an effective method 
to support low attaining pupils or those fall-
ing behind, both one-to-one: 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Educa-
tion Endowment Foundation | EEF 

 

B, F 

Additional staff to deliver 
specific targeted interven-
tions for maths.  

 

 

Tuition targeted at specific needs and 
knowledge gaps can be an effective method 
to support low attaining pupils or those fall-
ing behind, both one-to-one: 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

C, F 

 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
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Specific daily KIRF time – 
adult support for disadvan-
taged children.  

 

Times Tables Rock Stars 
for fluency and recall 
accuracy and boost 
engagement and 
enjoyment of maths. 

 

 

 

 

And in small groups: 

Small group tuition | Toolkit Strand | Educa-
tion Endowment Foundation | EEF 

 

Rationale: many of our disadvantaged chil-
dren struggle with fluency in maths. Many 
have lacked structure and boundaries with 
home learning, so data shows fluency has 
dipped through lack of practice and expo-
sure. 

Evidence: 

Baseline assessments show that disadvan-
taged children are more at risk or below 
standard at the end of academic year than 
non-disadvantaged children. 

 

EEF Maths EYFS KS1 Guidance Report 

 

EEF KS2 KS3 Maths Guidance 2017 

 

 

 

 

 

C, F 

 

 

C, F 

 

 

 

 

 

 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 9000  

Activity Evidence that supports this approach Challenge addressed 

Support from EPOSS 
attendance officer and 
release time to track 
attendance for office and 
member of SLT alongside 
governor to ensure high 
attendance. Including 
support for parents and 
incentives for pupils 

The DfE guidance has been informed by en-
gagement with schools that have significantly 
reduced levels of absence and persistent ab-
sence. 

 

D, G, H 

Time invested in daily 
wellbeing check ins and 
follow up support for pupils 
identified daily within the 
session.  

Weekly onsite counsellor – 
Catholic Care, EPOSS 
support including pupil and 
parent support and time 
supporting staff in 
delivering targeted support 
and intervention.  

 

Release time for PSHE 
leader to monitor impact 
and support for staff.  

Rationale: many of our disadvantaged children 
struggle to articulate how they are feeling. Of-
ten they will say what they think adults want to 
hear or will find some situations very difficult to 
manage and navigate through. 

Evidence: 

Emotional literacy questionnaire scores show a 
direct correlation between outcomes, progress 
and high emotional wellbeing scores. 

Leeds Health and Wellbeing service – partici-
pation in online questionnaire and results and 
impact measures following coverage of areas 
to further develop. 

 

To support or rationale we referred to the EEF 
research of making the best use of or teaching 
assistants for targeted support for our disad-
vantaged children. 

Making Best Use of Teaching Assistants | EEF 
(educationendowmentfoundation.org.uk) 

G, H 

Bespoke Nurture support 
groups (friendship, target 

Targeted support for pupils identified as need-
ing additional support to further develop their 

G, H  

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
file://///gateway/users$/staff/lmilivojevic/Downloads/EEF_Maths_EY_KS1_Guidance_Report.pdf
file://///gateway/users$/staff/lmilivojevic/Downloads/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
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emotional literacy groups, 
regular wellbeing check ins 
and talking mats). 

 

 

social and emotional skills and regulation in-
cluding building resilience socially, emotionally 
and academically. 

 

To support our teachers and teaching assis-
tants and support staff we referred to the EEF 
social and emotional research to ensure our 
support is personlised to our disadvantaged 
children.  

 

Evidence from the EEF’s Teaching and Learn-
ing toolkit suggests that effect SEL can lead to 
learning gains of +4months over the course of 
a year. 

Improving Social and Emotional Learning for 
children from disadvantaged backgrounds and 
other vulnerable groups, who, on average, 
have weaker SEL skills at all ages than their 
non-disadvantaged peers is essential. 

 

EEF Social and Emotional Learning 

 

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later life 
(e.g., improved academic performance, 
attitudes, behaviour and relationships with 
peers): 

EEF_Social_and_Emotional_Learning.pdf(ed-
ucationendowmentfoundation.org.uk) 

 

We referred to the following guidance: 

•  EEF Pupil Premium Guidance 

 

Attendance at extra 
curricular activities, 
opportunity for all pupils to 
attend a range of 
activities. 

Pupils from disadvantaged backgrounds to be 
given the same opportunities and experiences 
as children from non-disadvantaged back-
grounds. Through these opportunities, we aim 
to support our pupils in having high aspirations 
from themselves.  

 

We refereed to the following report to give our 
disadvantaged pupils the opportunities to ac-
cess a range of activities.  

The report recommended that increase the ca-
pacity of schools to provide extra-curricular ac-
tivities and provision of extra information 

An_Unequal_Playing_Field_report.pdf (pub-
lishing.service.gov.uk) 

All disadvantaged pupils will have the oppor-
tunity to access extra-curricular activities 
throughout the year.  

 

I 

 

Total budgeted cost: £ 34,000 

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
file://///gateway/users$/staff/lmilivojevic/Downloads/Pupil_Premium_Guidance_iPDF.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to the disruption of Covid 19 and school closures, our impact of our Pupil Premium 

intervention and support has not been fully embedded. Our internal assessments during 

2020/21 suggested that the performance of disadvantaged pupils, due to the 2020 school 

closures, had been affected more so than their non-disadvantaged peers. The gap be-

tween disadvantaged and non-disadvantaged pupils had widened slightly. 

This pupil premium strategy is a 3 year plan and so the impact of these measures have 

not yet been fully obtained. However, the impact to date shows the following:   

The gap between disadvanatged and non-disadvanatged progress measures has 

narrowed across in reading in maths and are now more closely matched following on 

from the impact of school closures where the gap in terms of progress and attainment 

widened. Writing remains the greatest difference at 0.9. We continue to work towards our 

disadvantaged pupils achieving more rapid progress to more closely match attainment of 

their non-disadvanatged peers.  

There has been significant improvement (25% improvement) for our PP children in read-

ing outcomes for (and all children’s) speaking and listening and word reading skills since 

returning to school following the national closures. 87% phonics pass in house phonics 

screening carried out in summer 2 with current Year 1 (summer term) improving to 93% 

in the Y2 autumn term 2022 phonics screening. All disadvantaged children passed their 

phonics screening. 

Attendance for disadvantaged pupils for the year 2020/21 was 96.4%, which is in line 

with pre covid levels of 96.5% but slightly lower than non-disadvantaged pupils who are 

above the school attendance target of 97%. Our aim is to ensure that attendance for non-

disadvantaged pupils continues to remain high. 

Our assessments and observations indicated that pupil behaviour, wellbeing and mental 

health were significantly impacted last year, primarily due to COVID-19-related issues. 

The impact was particularly acute for disadvantaged pupils. We used pupil premium 

funding to provide wellbeing support for all pupils, and targeted interventions where re-

quired. Whilst PSHE outcomes for pupils remained high, wellbeing surveys and analysis 

show that disadvantaged (and SEND children) made up the majority of pupils working 

below or at risk of working below. We are building on that approach with the activities de-

tailed in this plan. 



11 

PSHE Data Nursery-Y6 Summer 2 2021 

 

KS2: Emotional literacy questionnaires are used at key points during the year, alongside 

ongoing half termly wellbeing check in surveys and daily check ins, were scored and 

class teachers/with PSHE lead have monitored trends and how children can be 

supported. Staff also continue to monitor concerns with individual children and how 

reassurance could be provided. 

Questionnaires carried out in September 2020 for years 4, 5 and 6 and in May 2021 for 

all KS2 with targeted support and impact reported to PSHE coordinator showed positive 

outcomes in terms of emotional wellbeing e.g. children who were average moved to 

above average following a period of support or intervention and were able to more 

effectively draw upon strategies to support them in a range of situations. This work will 

continue.  

Year 6: in Sept 2020: 79% average or above, increasing to 93% in May 2021 

Year 5: in Sept 2020: 84% average or above, increasing to 91% in May 2021 

Year 4: in Sept 2020: 84% average or above, increasing to 91% in May 2021 

Year 3: 1 questionnaire in summer 1 2020/21: average or above = 90% 

Whole school trends for further emotional wellbeing support has been shared by the 

PSHE coordinator to continue to embed in the next academic year. 

Where there are similar themes, staff have been able to tailor PSHE lessons to address 

and support emotional well being. This has been effectively embedded across school. 

Within the catch up program, staff have embedded PSHE and emotional wellbeing at 

whole class level, targeted interventions and 1-1 support. The outcome of the My Health, 

My Survey shows the need to continue to support our pupil’s emotional wellbeing and re-

silience. This will continue into our next academic year’s action plan. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Alphabet Arc (whole staff online training).  Leeds for Learning (Leeds City Council) 

Nessy 

£1320  

50 licences 1 year subscription (get up to 
date cost) 

Nessy Learning  
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Further information  

As outlined in this strategy plan, there are number of areas that have been affected by 

our school closure. Outcomes and progress for disadvantaged pupils have been 

affected (as shown in the data on pages 3&4) and through a number of assessments 

including, observations, book scrutinies standardised assessments and pupil voice, we 

have been able to target interventions and support that will maximise outcomes for our 

disadvantaged pupils by motivating and engaging our pupils and closing the gaps in 

learning thus increasing progress measures and therefore outcomes in the key core 

areas.  

At the heart of this strategy is wellbeing support for our disadvantaged pupils and 

families with a view to engage, motivate, provide extracurricular opportunities and 

celebrate success. This is turn will support our disadvantaged pupils in reaching their 

full potential academically.  

 

 


