
                              St Joseph’s Primary School: Nursery 

Long Term Planning for Daily Routines 

      

 

Long Term Plans celebrate the learning opportunities that we offer children on a continuous basis. They form the 

foundation for the daily learning opportunities of our Early Years Foundation Stage curriculum. We observe children in 

order to understand and consider their current interests, development and learning. We then respond by adding 

additional enhanced provision and focussed experiences to enrich the learning experiences on offer for children. 

Daily Routines enable us to strengthen the links between home and school.  
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Children’s learning capacity is powerfully affected by the beliefs that they hold about themselves as learners, and these beliefs are in 

part formed by the messages we may inadvertently and unconsciously be giving them through our daily routines and interactions. Learning 

is enhanced when children feel engaged, motivated, empowered and emotionally secure. 

Key learning opportunities offered in this area of provision 

The characteristics of effective learning and EYFS aspects of learning and development 

Playing and Exploring: demonstrate curiosity, interest, enjoyment and enthusiasm as they play and experiment with what they know. 

Active Learning: being involved and concentrating, persevering and taking pride in achieving what they set out to do. 

Creating and Thinking Critically: having their own ideas, making links and choosing ways to do things, planning, thinking ahead and using their own 

methods to solve problems. 

Prime Areas: Personal, Social and Emotional Development, Physical Development, Communication and Language 

Specific Areas: Literacy, Mathematics, Understanding the World, Expressive Arts an Design 

Key aspects promoted: PSED- making relationships, Self Confidence and self-awareness, Managing feelings and behaviour 

Communication and Language- listening and attention, Understanding, Speaking. P. Dev- Health and self-care. 

Learning experiences. Some of the things that children may do... Adult response to support children’s learning... 

Entrance Routines Self-Registration and Daily Welcome 

PSED  

Arrive at Nursey and separate from parent/ carer with support/ confidently 

enter Nursery.  

Begin to/ Manage to regulate their feelings and impulses when separating from 

parent/ carer. 

Developing a sense of self and of belonging to and being part of a group. 

Develop secure attachments with key-workers/teachers.  

Develop independence and confidence in carrying out self-directed activity 

Turn-taking and waiting, following simple group rules.  

Feel noticed, secure valued and understand the routines that are in place.  

Use their intrinsic motivation to make choices about where they wish to play. 

Communication and Language 

Answer self-registration question with interest and understanding of simple 

concepts (preferences, shape, number, size, sorting, classifying) 

Initiate talk with familiar adults/ other children. 

Develop polite speech conventions and social communication skills e.g. daily 

greetings, please/ thank you.  

Physical Development 

Develop greater control over their bodies- managing their own clothing, taking 

Entrance Routines Self Registration and Daily Welcome 

Greet all children and parents individually by name as they come in.   

Support child to see who else is already here to develop relationships and friendships 

“Oh look, this is Sarah’s name. She’s already here. Why don’t you go and find her and 

share a story together?” 

Encourage child to carry out self-registration activity with parent/carer with 

support and engagement.  

Give praise and emphasise the “belonging” significance of registration eg. “Well done, 

now we can all see who is here at Nursery today” 

Recognise their name tag with support as required. 

Encourage participation of parent/ children to answer self- registration question-e.g. 

have some questions with children’s second language available. 

Encourage questions that are of genuine interest as talking points to children and 

parents too. 

Allow parent to take time to settle their child and ensure that all children make 

themselves known to a teacher on arrival. 

Respond sensitively to settling process with children and families- ensure that this 

reflects individual children’s needs. 

 

 



on/ off shoes/ pumps, using pincer action for their milk and name peg. 

Literacy  

Start to understand that names are important and act as symbols.  

Knows that print carries meaning and information can be conveyed in the form 

of print.  

To recognise/write own first name   

Develop early phonic skills in linking sounds and letters- e.g. question of the 

day “does your name start with D?” 

Recognising names of peers and making links between letters and sounds: “are 

there any other children who have the same letter at the start of their 

name?” 

Begin to notice similarities and differences between their own name and those 

of other children. 
 

PERSONAL CARE ROUTINES:  

Physical development 

Learning about the body and how it works e.g. developing reliability and 

independence with personal care including toileting. 

Understand the concept of privacy using bathroom refer to NSPCC ‘pants are 

private’ messages. 

Communication and Language 

Listening skills – responding to closed questions and also what is being asked. 

Understand that conversations are a 2 way process. 

To use gestures and words to indicate they need help with personal care or 

dressing. 

Develop social talk, vocabulary and use of simple concepts e.g. parts of the 

body, clothes, open/ shut etc. 

Develop ability to gesture/talk about food, hygiene and their dietary needs and 

preferences at snack time and if staying for lunch. 

PSED 

Social skills, responding to age appropriate boundaries.  

Enjoy being part of a group, and developing relationships with their teachers 

and other children.  

Becoming confident to make choices (such as outside/ indoors play) 

Taking pleasure in learning new skills 

Independence in self-help skills- such as putting on coats, dungarees, shoes. 

 

PERSONAL CARE ROUTINES 

Encourage them to take off their own things. Give them appropriate time and 

guidance to do this. Model with supporting language; e.g.  “I will help with the end of 

the zip. Now can you pull it along the track?”  

Give lots of praise and encouragement with effort and perseverance (use vocabulary 

that promotes a growth mind set) 

Acknowledge children’s feelings about self-care tasks e.g. “I know that it is tricky, 

but look you are doing really well”. Offer reassurance: “All finished – now you can go 

back and play.” 

Create a culture of independence by enabling children to access what they need 

easily- e.g. easy access to dungarees and coats for mud kitchen play. 

Revisit NSPCC Pants are Private and Carex Don’t be dirty wash your hands 

messages. 
 

SNACK TIME AND LUNCH TIMES (KIDS-TIME)  

Maximise the potential of snack time by: Encouraging children to sometimes take an 

active role in preparing the fruit and sharing it with their friends 

Supporting children in safe and effective use of knives and other equipment, with 

high level of adult supervision. 

Enjoy sharing conversations with other children- initiated by both children and adults 

Support children in sharing and taking turns.  

Talk about healthy foods and less healthy foods that we should eat less often. 

Noticing details in fruit e.g. pips, seeds, peel, smell and encouraging children to 

investigate using their senses. 

Encourage them to taste different fruits and vegetables from around the world and 

discuss the origins and how it grows. Use focus books such as Oliver’s Fruit Salad. 

Initiating talk to promote children’s mathematical thinking e.g. “how can we share this 

apple fairly? “is there enough apple for everyone to have  a piece? Which is the 

most/ least popular? Make tally charts of children’s preferences. 

Be positive about food when serving it 

Be aware that children are learning about their preferences and note how children 

respond when offered new foods  

Engage in close 1:1 conversations 

Using numbers in a meaningful context e.g. “Would you like 1 or 2 pieces?” 

Talking about size and shape e.g. “Today I am cutting the banana into small pieces/ 

half” 

Talking about quantity “how many girls, boys today? How many altogether?  



SNACK TIME AND LUNCH TIMES (KIDS TIME) 

On occasion as adult directed activity: Take an active role in preparing their 

snack e.g. cutting the fruit, putting it on the plate.  

Learn how to use simple tools e.g. appropriate knives, safely and effectively 

under adult supervision. 

Show an awareness of their own needs with regard to eating and drinking 

Make decisions about what they want to eat and drink 

Follow hygiene rules for hand washing 

Taste a variety of healthy foods 

Form opinions about what they eat and begin to appreciate healthy foods. 

Enjoy the social aspect of sharing food 

Enjoy listening and contributing to a range of conversations around the snack 

table 

Begin to share and take turns 

Notice and talk about quantities of food 

Compare quantities of food. Awareness of differences in quantity 

Begin to understand that quantities will change when items are added or taken 

away (i.e. eaten!) 

Help to distribute food equally between a group of children 

Use speech conventions such as please and thank-you 

Develop conversation in an informal situation 

Develop new vocabulary  

Use number language such as “more” and “a lot” 

One to one correspondence; for example, “We need one plate for each person”  

Developing awareness of how we can organise items with the same features i.e. 

classifying and organising 

Growing awareness of their physical needs re hunger and thirst. 

 

 

GROUP TIMES and PRAYER TIME 

PSED and R.E - 

Social skills, responding to age appropriate boundaries, such as finding a place 

in the circle and developing spatial awareness/ proximity to others. 

Enjoying being part of a group, and developing relationships with teachers and 

other children. 

Become confident to make choices, express their preferences and recognise 

self & others. 

Develop routines around washing hands before eating.  

 

Ensure that mealtimes (Kids Time) are a safe space to develop relationships with 

peers and adults and establish social boundaries.  

Encourage children’s independence 

Encourage conversations during snack/ mealtimes.  

 

 

 

GROUP TIMES and PRAYER TIME 

 

Develop group times in response to children’s interests, attention and focus. 

Use this time to address children individually and as part of a group to discuss and 

review daily experiences and develop sense of belonging. 

Play group games that encourage eye-contact, turn taking and contributing 

confidently. Have favourite games that children can go on to play independently, e.g. 

honey bear game. 

Share, learn and practise a repertoire of songs, rhymes, jingles and games. 

Model prayer and create a reflective time at the start and end of the day. 

Teach words and signs for the prayer and offer encouragement to sign and to be still 

and thoughtful. 

Provide rich opportunities for all children to share stories, rhymes and games  which 

inspire and engages them  

Identify and document evidence of children’s particular interests and abilities  

Plan experiences which can enrich and further develop children’s interests, gifts and 

talents. 



Take pleasure in learning new skills, games, songs and rhymes 

Share stories, ‘show and tell’ proud clouds, photos and rhymes from home. 

Listen to and join in with stories, poems, games and transition time statements 

Learn class prayers. 

Grow in awareness that we are part of a family and all belong to God’s family. 

 

 

 

Resources 

 

Self Registration area.  

Board for the daily question. Yes/ No baskets Individual names on laminated cards 

 

Children’s cloak room area 

Displays with photos of children engaged in activity linked to EYFS to promote talking points  

Dungarees and rain coats available to all children to promote their access to outdoors play. 

 

Snack table 

Milk/ water is available for each child to choose and place their name peg on.  

This area is available for children on a continuous basis self-service style. 

Milk is available on a tray to encourage independent access; organised with a name peg for each child.  

Fruit available during the session; children encouraged to regulate when to eat. 

Milk cartons with name label peg. 

Water cups with name peg. 

Fruit prepared by adult/ alongside children stored in fruit baskets and small cupboard. 

Lunchtime table set out with adult available to support 

 

Group times Nursery Area 

Carpet area within construction area and next to the Prayer Corner. 

Large hand written name cards. Poster with group time rules to refer to.  

Class Promise poster which each child signs up to with their finger print. 

Reward jar with beads. 

Basket of props such as interesting objects to pass around the circle 

Puppet/ empathy dolls 



Selection of number bags and rhyme props 

Microphone to encourage rhymes and singing Clip boards to model writing. 

Organisation 

 

Children enter Nursery from cloakroom and respond to the question of the day by placing their card in the yes/ no basket 

 

An adult to be available to welcome parent/ carer and each child by name and to be available to offer reassurance and support.  

An appropriate closed question to be written daily which links to weather, interests, topics or developing skills. 

 

Cloak room with individual named shoe boxes and coat pegs to encourage that each child takes personal responsibility for their belongings 

 

There may be one large group or 2 smaller groups depending on the needs of the group and the planned experience 

Planned experiences will be outlined in weekly plans but must be responsive and relevant to children’s experiences and interests that day. 

Adult support to encourage participation and maintain children’s interest and focus. 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



The Importance of Mindsets in EYFS Routines.     Finding and Exploring Young Children’s Fascinations. 

                                                                               National Strategies. 

Children’s learning capacity is powerfully affected by the beliefs that they hold about themselves as learners, and these beliefs are in part formed by the messages we may 

inadvertently and unconsciously be giving them. Learning is enhanced when children feel engaged, motivated, empowered and emotionally secure.  

Dweck (2006) suggests that as soon as we are able to make judgements about ourselves as learners, we develop ‘mindsets’ that either enhance or inhibit our capacity for learning. A 

‘growth mindset’ reflects the belief that we are active agents in the learning process with the ability to affect change, but learning may be limited by a ‘fixed mindset’ where capacity 

for learning is perceived as static and unalterable, regardless of the effort we put in. Dweck’s research shows how ‘the belief that cherished qualities can be developed creates a 

passion for learning’. She found that learners of any age who believe that abilities can be cultivated and developed through effort and persistence, would:  

• actively seek out new challenges  

• welcome opportunities for intellectual development  

• embrace problems and develop creative solutions  

• welcome opportunities for collaborative learning.  

 

She shows that the effect of these mindsets can be seen at an early age: ‘We offered four-year-olds a choice: they could redo an easy jigsaw, or they could try a harder one. Even at 

this tender age, children with the fixed mindset – the ones that believed in fixed traits – stuck with the safe one.’ (Dweck, 2006) It seems that self-esteem, in this mindset, is 

measured by traditional notions of success, so ‘getting it right’ becomes more important than ‘having a go’. These children may have all sorts of gifts and talents, but will ‘hide their light 

under a bushel’ because they already see learning as a risky business. Although these children will achieve, we may never know their true capacity for learning – they have in effect set 

their own limits. By contrast, ‘children with the growth mindset – the ones who believed you could get smarter – thought that this was a strange choice’ (Dweck). They wondered why 

anyone would want to do the same puzzle over and over again, and actively embraced the new, more challenging option.  

The earliest years are therefore a critically important time when children are not only learning more rapidly than they will ever do again, but are also developing attitudes to learning 

and to themselves as learners that will limit or enhance their capacity for lifelong learning. Importantly, Dweck’s research indicates that mindsets can be changed with relatively simple 

interventions that build children’s confidence in learning how to learn.
 

 

 



 

 

 

Evidence of Learning 

(To include planning and annotated photographs and observations) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Continuous provision – planned opportunities that are always available to the children – needs to be constantly reviewed to monitor children’s interest 

and engagement levels in each area, and refreshed in response to these observations. Are the resources beginning to look tired and in need of 

attention, or are the challenges losing their edge? Although children need the emotional security that a predictable and familiar environment brings, 

they will also need new provocations to spark their thinking and generate new connections in their learning. While the basic structure will remain the 

same, some of the resources will need to change to reflect children’s developing knowledge, skills and understanding, if the provision is to maintain 

their deep interest.  

Observation is the key to planning an enabling environment. This allows the practitioner to start from the children’s strengths and interests and select 

‘intelligent’ resources that will support and extend their thinking. Open-ended resources that can be used flexibly and creatively will provide 

opportunities for: • problem solving and innovation that help children to develop confidence in themselves as learners and a ‘growth mindset’ • children 

to develop new connections in their learning • children to represent their ideas in ways which are meaningful to them • interactions with others as 

children discover new possibilities and communicate their ideas, safe in the knowledge that there is no external expectation of a right or wrong way.  

Time, space and attention will enable children’s gifts and talents to flourish. Every child should have an entitlement to a calm environment where they 

have the time and space to work in depth, alongside knowledgeable adults who support them as co-researchers on their learning journey. ‘The setting 

up of enriched environments is critical, though it is all too easy to make an environment over-stimulating.  

Most gifted and talented children prefer to investigate in depth rather than flit from one superficial task to another. The level of openness in the 

resource and environment should be such that the child is able to explore boundaries, allowing uniqueness to emerge. It is in this zone that many gifts 

and talents emerge.’ (DCSF, Pascal, 2006)  


